


All teachers spend a considerable 

proportion of their working lives 

assessing the students’ works

(Butt, 2010)

Teachers spend as much as 20-30 
percents of their professional time 

involved in assessments related 
activities, they prepare and design 
them and use type of assessments 

for instructional planning

(O’Malley and Pierce, 1996)



PROBLEM & 
CONSIDERATION

 Many teachers tended to use non-

performance tasks/assessments to 

assess the students’ English learning 

progress such as multiple choice or 

paper test.

 Learning English is not only a matter 

of knowing what English is in terms 

of structure, but also of 

understanding how language can be 

used to communicate and build 

interactions. 



DEFINITION OF ASSESSMENT

Assessment includes all both incidental 

and intended activities done by the 

teachers to get the information about 

the students’ learning progress or 

development through having some 

performances in using the language 

(Brown, 2004: 4)



Contents of Assessments 
Things to be considered in the 
assessments used or employed.
 Students’ Progress/Development 

(Grades, Scores, Levels, 
Achievements, & Outcomes)

 Purposes (identification, placement, 
reclassification, progress monitoring, 
and program evaluation)  

 Feedbacks (Corrections & 
Suggestions)

 Principles (Criteria, Transparency, 
Consistency, Standard, 
Validity, & Reliability )

 Tasks/Activities (Manageability)



Nature of Assessments

Assessments of Learning

 The acts of assessing done or assessments given by the teachers 
after the teaching and learning activities are over. This type of 
assessment is usually given within the fixed schedule at the end of 
learning units seen from the chapters, limitation of the materials, or 
even the existing program time provided. Example – Summative 
tests.

Assessments for learning

 The acts of assessing done or assessments given by the teachers 
having the functions to facilitate the students to get their learning 
improvement or increase. This type of assessment can be given at 
any time by looking at the students’ conditions referring to the 
attainment of their progress or development. Example – Quizes, 
Tasks, Portfolio works, and formative tests.

Assessments as Learning

 The acts of assessing done or assessments given by the teachers 
as part of the learning activities done. In this case, there is no big 
differences between the learning activities and assessing actions 
conducted by the teachers. In other words, what the teachers do by 
teaching the students is to lead the students to get the improvement 
or increase to what they are learning. Example – self assessments. 



Kinds of Assessments
 Performance Assessments
 The meaningful and real world tasks leading the

students to demonstrate knowledge and skills, 
including the process by which they solve problems. 
It is also known as alternative or authentic 
assessments (Frey, Schmitt, and Allen, 2012) 

 Portfolio
 The periodic and reflective tasks leading the 

teachers to evaluate the students’ progress through 
plans and documentations made as the evidence-
based process (Foster et al., 2007) 

 Peer/Self Assessments
 It is a kind of assessment consisting of any 

method of finding out what a student knows or can 
do that is intended to show growth and inform 
instruction, and is an alternative to traditional forms 
of testing, namely multiple choice tests (Stiggins, 
1991 in O’Malley and Pierce, 1996).



DEFINITION OF TASK

Task is an activity that involves 

individuals in using language 

for the purpose of achieving a 

particular goal or outcome in a 

particular situation

(Bachman and Palmer, 2010) 



Task Component Choices (Robinson, 2005)

 Task Complexity

It is the component of the task which may lead the students 

to employ their cognitions during the process of doing or 

completing the tasks given. Task complexity is the result of 

the attentional, memory, reasoning, and other information 

processing demands imposed by the structure of the task 

to the language learner. 

 Task Condition

It is the component of the task which brings the 

interactional factors seen from the students’ activeness and 

participation in doing and completing the tasks given.

 Task Difficulty

It is the component of the task which implies the role of the 

students’ affective and ability variables like motivation, 

confidence, and intelligence to sustain the process of doing 

and completing the tasks given. 



TASK-BASED ASSESSMENTS

It is the tasks which require students to engage in some sort of 

behavior which stimulates, with as much fidelity as possible, 

goal- oriented target language use outside the language test 

situation. Performances on these tasks are then evaluated 

according to pre-determined, real-world criterion elements 

(i.e., task processes and outcomes) and criterion levels (i.e., 

authentic standards related to task success)” (Brown, Hudson, 

Norris, & Bonk, 2002, p. 10).\

Task-based assessment does not simply utilize the real-world task 

as a means for eliciting particular components of the language 

system which are then measured or evaluated; on the contrary, the 

construct of interest in task-based assessment is performance of 

the task itself (Long & Norris, 2001)



Task-Based Assessment 
Characteristics

List of task characteristics: 
1. Meaning is primary in the task 
2. Task includes a communication 

problem that must be solved 
3. Task has some sort of relationship 

to real-world activities 
4. Task completion has some priority 
5. Assessment of the task is in terms 

of successful outcome 
(Skehan, 1998)



SUGGESTIONS FOR EMPLOYING TASK-BASED 
ASSESSMENTS IN EFL CLASSROOMS

1. Be based on needs analysis (including 
student input) in terms of rating criteria, 
content, and contexts 

2. Be as authentic as possible with the goal 
of measuring real-world activities 

3. Sometimes have collaborative elements 
that stimulate communicative interactions 

4. Be contextualized and complex 
5. Integrate skills with content 
6. Be appropriate in terms of number, timing, 

and frequency of assessment 
7. Be generally non-intrusive, i.e., be aligned 

with the daily actions in the language 
classroom

Norris, Brown, Hudson, and Yoshioka (1998)



BENEFITS OF TASK-BASED ASSESSMENTS IN THE 
EFL CLASSROOMS

1. Encourage students to build critical, creative, and 
self-reflective thought (Moss, 1992, pp. 229-230).

2. Help teachers communicate to students about the 
way how to help them get better achievements 
(Herman, Aschbacher, and Winters, 1992, p. 48)

3. Help teachers and other educators better assess 
students’ understanding of procedural knowledge, 
which is not so easily judged through traditional 
assessment methods (Khattri, Reeve, and Kane,
1998, pp. 26-27)

4. Help teachers and other educators conduct a 
comprehensive evaluation of students’ 
achievement, including students’ strengths and 
weaknesses.

5. it can measure students’ abilities to accomplish 
real-life language tasks (Jones, 1985)



Assessment-Task Relationships
 Assessments cannot be made or 

given without having the tasks.
 The goal and target of assessing 

activities done by the teachers may 
depend of the kind of tasks proposed.

 The tasks or learning activities 
conducted by the teachers will be 
useless without being followed the 
intention to assess the students.

 The tasks or learning activities may 
affect or entail the students’ motivation 
through inserting the acts of assessing.

 Both of assessments and tasks proposed 
need to consider the teaching strategies to be 
appropriately employed or given to the students.



CURRENT PHENOMENAL EFL CLASSROOM 
SITUATIONS

VIRTUAL LEARNING  ACTIVITIES
Virtual learning is a learning experience that 
is enhanced through utilizing computers 
and/or the internet both outside and inside 
the facilities of the educational organization. 
... The teaching activities are carried out 
online whereby the teacher and learners are 
physically separated (in terms of place, time, 
or both).
Considerations:
1. Pandemic Situations or Natural Disasters
2. Part of E-learning Concepts Due to 

Modern Life, Free Learning, & Technology 
Development



FLIPPED LEARNING MODEL

Flipped classroom is a concept of pedagogy that 
substitutes the format of standard lecture-in-class with an 
opportunity to find out other concepts and to review 

materials from outside of classroom (Embi, 2014, p. 198). 

Flipped learning is generally defined as an instructional 

method in which homework and input material are
completed by students before the class in order to devote 
more in-class time to discussions, projects, and other forms

of meaningful interactions (Gasmi & Thomas, 2017; Li & 
Zhang, 2016; Tohei, 2018). 

It is also conceived of as a kind of blended learning by 
some researchers (Abeysekera & Dawson, 2015; Diaz &
Brown, 2010; Picciano et al., 2014; Strayer, 2012). 



BENEFITS OF FLIPPED LEARNING MODEL

1. Students have more flexible times to learn the materials 
(Cottrell & Robison, 2003) 

2. Students get better comprehension and retention of the 
materials learned (Roberts & Plakhotnik, 2009)

3. Students gain the assistance in compensating the 
missing class (Bergmann & Sams, 2012). 

4. The flipped learning is also concerned with leading the 
teachers to promote the student-centered and active 
learning system (Chen  et al., 2017). 

5. Flipped learning encourages students to study at their 
own pace by taking responsibilityfor their own learning 
(Chen et al., 2017; Çelebi et al., 2016; Hung, 2015; 
Yang, 2017) 

6. Flipped learning not only helps students improve their 
oral skills in English but also it enables them to be 
autonomous learners in order to have a deeper 
understanding of the course content (Choe & Seong, 
2016; Li, 2016; Li & Zhang, 2016; Xin-Yue, 2016) 



COLLABORATIVE DIMENSIONS TOWARDS SOLUTIVE EFL 

TEACHING MODEL

ASSESSMENTS TASKS

EFL VIRTUAL ACTIVITIES FLIPPED LEARNING MODEL

SOLUTIVE EFL TEACHING ACTIVITIES TODAY
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